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DR. SHUMAILA JAVAID

Post-doctoral researcher, Tongji University

Shumaila Javaid is working as a Post-doctoral researcher at Tongji University, China. She is also working as
an Assistant Professor at Ilma University Karachi, Pakistan. She did her Ph.D. in Computer Science from
Shaanxi Normal University, China. She received her M.S. degree in Telecommunication and Networking from
Bahria University, Pakistan, in 2015. She completed her B.S. degree from COMSATS University (C.U.),
Pakistan, in 2012. Her main research interests include Wireless Sensor, Intrabody Nanonetworks, Robotic
Communication, Neural Networks, Information-Centric Networks, and Wireless Networking in general.

EIFAZELEMRAR

Shumaila JavaidIMERFAZE L EMAAR, R EECEIMEFHSHFERIAZEEBRERIZ, ShumailafEBRFE)m
SEAPRE T IHENMZETZEM, 2015FEBREMEBIRAITAFRGBEMMET WML, 2012FEEEH1E
COMSATS K (C.U.) RIFEFFTZM, MHEEMFANBEBELEERE. AAMAKRME, VBABGE HEME,
PAME 2 ORI DA R —RREI LML,

PROF. TERESA PIZARRO BELEZA
Professor, Universidade NOVA de Lisboa

Teresa Pizarro Beleza is a Full Professor at NOVA School of Law, NOVA University, Lisbon. She graduated
in Law and became an academic shortly after. Her M.Phil in Criminology was awarded by the University of
Cambridge, UK. She taught and researched Criminal Law and Women's / Gender Law in Coimbra, Lisbon,
Cambridge and Venice (EIUC). She initiated the teaching and research on Women's rights in Law Schools
in Portugal, where she taught “Women's Law" for the first time in 1998-1999, after being invited to join the
new (1997) Faculdade de Direito (School of Law) of the Universidade NOVA de Lisboa.

Prof. Beleza has published and taught extensively on Criminal Law and Women's and Gender Law and
Rights, both at pre- and post-graduate levels. She served as an elected member in respect of Portugal at
CPT (Committee for the Prevention of Torture, Council of Europe). She also participated as an expert in the
EU-China and EU-Iran Dialogues in Human Rights. She served as Dean of the School of Law, Universidade
NOVA de Lisboa, from 2009 to 2018.

AR T HEMARFHIE

Teresa Pizarro BelezaR B E T MBMARFAFRABUZ, WELRTWEWFEM AT —BFE, ARG TREIWFAFZLRFEFMIFEM, HER
RAphl, BEA, SURFIRIEHET (EIUC ) NEBRLEFMGER/MAERBFMMAFIIE. 1998-1999F, MBI ANOVAKZEHBLIIFIEF R (1997F ) B
BRERALE", ARRFHEZREE T XRTALRANRZENRZ,

Beleza BURERAUREZIMREFINF A EERT ABMXE, AEMFTEMHIMATEMBRHITHRE, BBECPTEUNERAS-MHERHERSHIE
FEABFHAEHHERNRMA. WEUNETRINSE TERE-PEMERE-FEANTE, 2009F 220185, MEBIBEFEEFMBRAKRFEZFMRHRK,

DONGYE LYU

Research assistant, Tongji University

LYU Dongye is a research assistant at the International College of Football, Tongji University. He is a PhD candidate
of Universidad Complutense de Madrid. He earned his Master's degree from Universidad Europea de Madrid and
Beijing Sport University. Dongye focused his research on interdisciplinary sports studies in social sciences, Culture&
History, Gender & Identity, Communication& Marketing.

B RF AR

BFME, RFXZEMRERERMAANIE, MEMRIEEREMMAZNELE, EIRERMAFZIIEREE AR
BTMEZEM, SRENARMNBEIRESRMEHE. XUKEHLE. US55 MIAE. FESEESEZFHEEMA.

XIAO WU
Program manager, National Academy of Education Administration

Wu Xiao is a program manager and lecturer in the Office of International Cooperation at the National
Academy of Education Administration. She graduated from Beijing Normal University in 2016 with a
master's degree in education. From 2019 to 2020, she studied at the University of Sheffield in the UK as a
visiting scholar. Her research interest is international cooperation in higher education.

ERHETREREMRAMEEE

hE, BRBBTHEREMRSFRRAMEEE, BERRR. 2016F LW FIRMEAE, RBBEFMLFM;
2019-2020%, AREBEFEREAFNZE. HIOMFTMNBRESSHENEREE.
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DR. GULIZAR KARAHAN BALYA

Coordinator for Partnership Development, Middle East Technical University

Gulizar Karahan Balya is the Coordinator for Partnership Development and former Director of International
Cooperations Office, Middle East Technical University (METU). She holds a PhD in Philosophy (2015) and is an
affiliated researcher at METU's Applied Ethics Research Center. She teaches at the Department of Philosophy
(METU) on a part-time basis on aesthetics and ancient Greek tragedies. Her research interests not only build on
her PhD work focusing on metaphysics, aesthetics and 20th-century continental philosophy (Bergson, Nietzsche)
but also on her occupational background. Her recent research centres on numerous topics in higher education
studies ranging from internationalisation processes, ethics of internationalisation, ethics education and
educational philosophy. She has been involved and presented in several multinational projects, participated in
international workshops, conferences and various educational activities in higher education.

TEERFRBEAFUFERZEZRIDEAR

Gulizar Karahan Balya@ P ARFHIAZE (METU ) kF X RARIBIBRFEMRSIEDNAZNEE, HT2015FREEXHELZFMU, BRIRPRBRRAFN
AREMAPON—BMBEMAR, GulizarEMETUBZ RAFRMPHERZ MG ERIEE, MAMANERNNEERFE MM EZ, EFM20MHLEX
FHEZ (HEH, BR) WETITFLE, tETTHNILESRE, RANARETESSEREMARABXRNITZIRA L, SEERLHE. BERMLH
fRIE, RIEBHBENHELZ. Gillizars57 24 BEME, HERKRSNEMRMTR. SNNEMEEHRBENHEIEN.

DR. WENCHAO ZHANG
International Department of Faculty of Education, Guangxi Normal University

Dr. Zhang Wenchao is deputy director of the International Department of the Faculty of Education of ; —
Guangxi Normal University, a teacher of the Department of Educational Technology and a doctor of d ]
Language Culture. He got his Master's Degree from Kanazawa University and Doctor's Degree from Osaka i |
University in Japan. During his study in Japan, he received the national scholarship from Japanese Education
Ministry. He teaches the Application of Educational Technology, Online Course Curriculum Design and
Development, International Comparison of Information Technology. He participated in two national projects
and presided two provincial projects. His main research fields are Educational Application of ICT, Teachers
ICT leadership, M-Learning and STEAM Education.

[TAMEXREREFHERIEIEE

KNBRE BMEAFEREFNERBEIEE, BERAZRBM, ESLEEL, WMEELTFAXSFAY, H1E
WFHEKRAY, FEABZHMEEREAEINBEERKF S, hEBERRRERANA, MBREFRITEFR, &
ERAERLEREFRE, ME5T2MERRE, EH2NELKRE. TERARTAREERARENA. BHESLAS
7. BEFESJUKRSTEAMEE,

DR. FATMA DEMIR

Post-doctoral researcher, Vrije Universiteit Brussel

Fatma Demir is a Post-doctoral researcher at Vrije Universiteit Brussel (VUB) in Belgium. After graduating as a chemist, she
did her MSc. in Polymer Science and Technology at Istanbul Technical University. She completed her PhD at Vrije
Universiteit Brussel Faculty of Engineering on polymer: fullerene organic solar cells. She continued her research as an
H2020 Marie Curie Actions post-doctoral researcher at Middle East Technical University on the synthesis of copolymers for
organic solar cells. Her research then shifted towards mechanochemistry, smart polymers and soft robotics at Bilkent
University. She is currently working at the VUB for an EU-Marie Curie International Training Network and for an Horizon
2020 FET Open Project as a post-doctoral researcher and project manager.

FHEMEEREHAZELIEMAAR

Fatma Demir2tERIREHREE/RBHAF (VUB) E@Tﬁiﬁﬂﬁkﬁe KETWAFENE, MERIBHRRRAKRERETRSVRFNR AN
T3, HAEVUBIIEZMTM T X TREY: SHHEEVAPREERBAELIEX, FatmafFlH2020IBMW-ERTHMNELEMRAELEERRRZX
FHREMABYAFRRERBNHRYNEN, Z/F, M?‘ttd\ﬁﬁhk—?ﬂ’lﬁ% TEEYMLE. SRESWMNRNEA. ®BFEVUBREE-Bm-EEE
FRiZilML&FHorizon 2020 FETARINE TF, #EEFELIEMARMME EE.

DR. VERA AXYONOVA

Researcher, University of Vienna

Dr. Vera Axyonova is a Marie Curie REWIRE Fellow at the University of Vienna and Principal Investigator of
the project "Expert Knowledge in Times of Crisis". Previously, Vera worked in research, science management
and policy consulting, including as the Managing Director of "Academics in Solidarity” at Freie Universitat
Berlin, Assistant Professor for International Integration at Justus Liebig University Giessen, and a Hurford
Next Generation Fellow with the Carnegie Endowment's Euro-Atlantic Security Initiative. Vera Axyonova is
co-founder of the ECPR Research Network on Statehood, Sovereignty and Conflict. She holds a PhD in
Political Science from Bremen International Graduate School of Social Sciences.

Hh i KFMarie Curie REWIREIR B#iZE 51

Vera Axyonoval@+ 24K FMarie Curie REWIREITEIA R, B "BV NEBNE LR MBENEEMRRA, Lthal,
VeraB\EMR, HFASEMBEREEATIE, QFEEEMMERAF BEFA'NESES. SALFER-FHHEAFE
FR— L AURABNIEEIE, URFABREZREIN- kﬁiz‘z%{a1xﬂﬁfpﬁ%a?;%T—1’€Eﬁﬁﬁo Vera Axyonova2ECPRE R it
fi, ERFPRARMEHBRS LA, MR EARBERL SR ZRRERNBUAEE TR0,
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DR. LIHE HUANG
Associate Professor, Tongji University

Associate Professor Dr. Lihe Huang is Vice-Chair of the School Council, Deputy Director of Research Ethics
Committee of the School of Foreign Languages, General Secretary of Research Center for Ageing, Language
and Care, and Deputy Director of Institute of Linguistics and Multimodality at Tongji University. As one of the
leading young scholars in multimodal study and gerontolinguistics in China, he has published widely in
multimodal pragmatics, ageing and language and foreign language education and undertaken several
research projects granted by different institutions. Lihe Huang is a Humboldt Fellow of Germany-based
Alexander von Humboldt Foundation, Honorary Postgraduate (Research Degree) Supervisor at the University
of Liverpool and he conducted research at several world-class universities. He has received several honours
and awards both at home and abroad for his academic and teaching performance or social service.

B KRZRIARE

i8S, B, EFAEEIRE, BL4ESH, EERERE, RFARIEEEZREREPIC. MRCEZRIEEE, AFREERESSEIFMR
PORBRK, AFAFESFSSRENSERRMEMK, RETEESSHSEMASESES, PEEAFHAIES, TEINIRZIESEMA
REE, EBHEXFREE, RENYBXRZFREMARESA, ARTWAFRAKIES, TENSEFESY. SRJBAFZRIMERERE, 55
ERHMEEHE. ERHHNESEANE FRE, HEBAXKHMNE, EREZHNMNBESMAEAME R LEBTREE, BAR Y. FERREESL
BAMEAINE20RM; ZSEERIIEREN. BRNXESRKENIRESORE, HREES5E6. 280, 1FZ150.

DR. XIAOMIN LI
Post-doctoral researcher, Beijing Normal University
Li Xiaomin is a post-doctoral fellow at the Institute of International and Comparative Education of Beijing
Normal University. She holds a PhD in Comparative Education and International Development from the

Institute of Education, UCL. Her research focuses on global governance of education and the influence of
international organisations on educational ideas and policies.

ERBERFELERARAR

FREHETIRELRITEAZERSIERBERARRMEELE, BECRAZERBEZRREHLRBESERLRS
AEREIZE0. BHRTMEEERESRRYEREULEMRARN R EES 5 BRI,

DR. BIAO CHEN

Deputy Dean of the School of Education and Deputy Director of the Department of Strategic Development
and Discipline Construction, China University of Geosciences

Dr. Chen is an Associate Professor and Master Tutor. He obtained his Ph.D. in Economics and Post-doctoral in
Management. His academic interests and expertise are primarily in areas of educational economic and
management, university student affairs management, and interdisciplinary education. Dr. Chen has been leading
various key research projects funded by the China National Foundation on Social Sciences, as well as more than
10 key research projects funded by the Chinese national-level organizations. He also has published 2 books and
over 20 articles on various national and international academic journals. He was invited to academic exchange in
Singapore, Malaysia, and other countries.

REMRAF (HX) BERARREIRK

FRELTRPERAY (HX ) #ERARZEZEIBIC, BRK, KEMNSFFEZRLRAK, BIRE, MILESIR. SFFELT, SBFELE, £
EMAXTEAIBEEZFTEEE SRFLESEE, BEERRE, 5K, IREFRUSHZES, REPAXMHNNBEFERRULIRT10RIN; 8IE
mARBH, EF2E; & (PESHAR) (PESKREHR) (PEHSHZER) FERMITFIAS EARIEX20RE, BR#HME SRAETER
EREIRR, HRLEAD2IME HEMRRZINZDHERZ —,

SEVGI KAYA-KASIKCI
Researcher, Middle East Technical University

Sevgi Kaya-Kasikci is a Ph.D. candidate and a research assistant in Educational Sciences Department at
Middle East Technical University (METU) in Turkey. She completed her Master's degree in Educational
Administration and Planning program. Currently, she is carrying out her Ph.D. in the same field. She has been
involved in several projects such as higher education experiences of refugee students, online assessment in
higher education, and internationalization of higher education. Her research interests include educational
policy, social justice in higher education, and internationalization of higher education.

TEERFERZAF BLHRE

Sevgi Kaya-Kasikci2 TEEPRMKAE (METU ) BERFRNETEMMANIE, HiREREEENMAXNNE ML E
fii, BAl, MEARIEE—SURNELIEM0, #SETEIRRFENSSHELR. SSHEELITHURSEFHER
IMEESARATE. BHRANEERBERR. SSREPHHSEXNSEREERLSE,
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LEAD2 Workshops and Training Program| LEAD 2/ & K1)l

LEAD2 PARTNER'S MEETING SUCCESSFULLY TOOK PLACE ON 31 MARCH 2022

The LEAD2 partners’ meeting took place on 31 March 2022 via Zoom, with twelve
partner institutions. The meeting focused on project implementation progress and
updates, MOOC use and integration in partner institutions, the progress of the blended
training programs for young academic leaders, LEAD2 project dissemination & utilization
of results, and the issues related to the establishment of the EU-China University
Leadership center.

LEAD2 MOOC SERIES ON LEADERSHIP DEVELOPMENT STARTED ON 28 MARCH 2022

The LEAD2 MOOC series offers learners knowledge and skills related to university
governance and academic leadership (AL). Core topics of the MOOCs include the
governance features of higher education institutions in diverse contexts, leadership
theories, and academic leadership practices in higher education, challenges, and
innovative strategies of academic leadership for academic members and leaders at
different levels. Participants are able to learn and develop leadership based on related
theories, practices, sharing of experiences in this field. There are three MOOCs that
cover different topics on academic leadership in higher education contexts. The current
editions of the MOOC courses have been open since 28 March 2022.

More details of three MOOC courses can be found here.

LEAD2 BLENDED TRAINING PROGRAM SPRING 2022: KICK-OFF CEREMONY AND THE
FIRST MODULE TOOK PLACE ON 28 MARCH 2022

The kick-off ceremony for the Young Academic Leadership Training program and the
first module successfully took place on 28 March 2022 via Zoom, organised by Vrije
Universiteit Brussel. Over 100 training participants and experts from LEAD2 partners and
other Chinese and European universities participated in the training program. The
participants shared their personal experiences and views regarding academic
leadership development and the knowledge, skills, and competencies of leadership in
academic contexts.

The blended training program includes online lecture sessions, MOOC learning, F2F
exchange, and peer learning sessions. The Blended Training Program 2022 Spring
Edition will be completed on 26 May 2022. The F2F exchange sessions and graduation
ceremony will take place on 26 May 2022 in Ankara and Beijing, organised by Middle
East Technical University and NAEA.

The program of the young academic leadership training can be read here.

LEAD2 Online Knowledge Base| LEAD27E £k 501R

The project's Online Knowledge Base (OKB) is a free open online library and a sharing
platform that stores and organises different resources and literature related to university
governance and academic leadership. The OKB platform has been running since
January 2020, and the LEAD2 project team will continuously update the relevant
resources on the OKB platform, which currently contains 940 resources in English and
Chinese that can be accessed directly or indirectly for free, with categories mainly
including academic papers, books, news, presentation slides, videos, etc.

Because of OKB's expertise in university governance and academic leadership and the
free sharing of resources, OKB has attracted a large number of subscribers, 14,068 as of
the end of April 2022, which means that OKB's influence is growing, and more and more
people interested in this field are choosing to use OKB to get relevant information. If you
want to access OKB resources, you can create a free account to subscribe to OKB
through this link https:.//bit.ly/3plaggz, and then you will have access to OKB resources.

Ht

LEAD2 &1k SN TF2022FE3 831 B INE1T

LEAD2 BBk AN TF 20223831 BiEEZOOME41T,
MEMRASENMEESNT ARSN. RINESITE
TIMEXE# R RGN, MOOCIEEFB MM F
HERMESERL SEEANS RSN EINRH
B. LEAD2IERREE EMAUREIRE-REAXZE
SENPLHEXREE,

LEAD2ZEARME N LR AIIRIRTF202283H28H iR

LEAD2RIIRIRAF I ENR R SR FREBENFANEN
(AL) BXMMIRATEE. RRWEEZOETHABER
EERTESFRENMIEERS. ASNELHSER
BERHNEAFAS K. e, UETRBERHFERAR
MRS ENZARASNEIFRE. RRSEE(EBER
R, KEURZGUENERSFNERM EF SR
SN, BRILEAD2RIIRIREE3TRIR, BETEF
HEERTEAUSNNTEEE. *ERIRIREET
20225 3H28H A1,

ZNRIRRENE S AL IFFE LA,
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FHHHMY AN —1HF20225F3H528 A 4417
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SERBUZRFMERSMTLREDS, SSEIZET
NEFANSHERFENNIAZRMMS, URER
BERTHASHMIR, K56

BENFIIME 8F4 LIRBRE. RiRFEI. AWE
RRMEHZINT, 2022FE5FFZAMNSNRENE
WIMB &I T2022F5H26 IR, ENERREH
BN I H T EERRHMRAZNERBETHER
F20225F5H 26 BER FHANILREIH 270,

FRFIRE 89 B F2 T EELE 1%,

LEAD2IRIE M7E4RAN1RE (OKB ) BR— M RBEHMIITEL
B BIEFRZTE, FHENBLASKFARENZANS
BEMSLZBME, OKBEA M2020%F 18 FHE
17, LEAD2INE FIPARIFEEHOKBEE LRIEXEIR,
BRIOKBEABEL B S 79400 v LAE 15k 8] & 2 i/ o]
MWEXMNPXER, XUNFTERIEZRIEX. BE.
B, ERLMTH. RRE,
BETOKBEAFARBMEAME NIUGM AL HF 2
HIFEHZ, OKBIRS| T RKEMITHE, EE2022648
5, OKBRIITHZEHER14068 A, XEMKEOKBRIST
NEERBTEN, HRE S AN R A E R E
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With a focus on enhancing Academic leadership and University governance of
European and Chinese universities, LEAD 2 project has successfully published two
special issues in high indexed and peer-reviewed international journals: Chinese
Education and Society (CES), European Journal of Education (EJE). As the third issue,
Asia Europe Journal (AEJO) accepted the papers in our special issues, and they are in
the final phase of publishing. In each issue, there is an editorial paper which sets the
scene and provides the premise for the special issue referencing the articles included
within.

In addition, LEAD2 editorial team has started the review process for the fourth special
issue in Research in Educational Administration and Leadership (REAL). There are 7
submitted papers. The main focus of this issue is to understand the different aspects of
transformation in European and Chinese HEls involving organizational, societal and
digital aspects as well as the perspectives, roles and challenges of academic leaders
during uncertain times.

Taken together, our special issues enhance our understanding on the transformation
and changes in university governance and broaden our perspectives through academic
research on university governance in the global and international cases. They also
address some emerging issues worthy of attention in the field of educational
leadership. Additionally, they offer collaborative and comparative studies from an
international perspective.

Below is the current situation of the special issues.

o The first special issue has been published by Chinese Education and Society (CES).
The issue is entitled “Educational Leadership in Chinese Universities” and consists of
4 research papers and 1 editorial paper. The journal published the special issue in
the final edition of 2021, Volume 54, Issue 5-6, September-December 2021.

e The second one has been published by European Journal of Education (EJE). The
issue is entitled as "University governance in Europe and China in the context of
internationalisation and comprises of 7 articles and 1 editorial paper. The journal
published this special issue in the first edition of 2022, Volume 57, Issue 1, January
2022.

e The third one will be published by Asia Europe Journal (AEJO). The issue is entitled
as “Comparative perspectives and cases in academic leadership and governance in
European and Chinese Higher Education’. There are 4 research papers and 1
editorial paper in this journal. This issue is going to be published in the first half of
2022,

e The fourth issue will be published by the journal Research in Educational
Administration and Leadership (REAL). The issue is entitled as "Transformation in
HEls in cross-cultural contexts during uncertain times". Seven papers have been

submitted. All papers are under international peer reviews. The issue is planned to
be published in the second half of 2022.

LEAD2
COMMUNITY

JOIN US & GREATE YOUR

Ny
FREE NCCOUNT 0592

0O

LEAD2INE BRIEMINESRSINETIFHEMRSAT L&
RTFHHNEEM A P ERFZNFERNS HANKRER
BRHEFNET, 23R (FEYRESHSK) (CES) M
(BRIMZBEETI) (EJE) . fEAB=M1T, (ILERE
) (ARO) BZTHRIMFFFMEX, BRIEH#AR
ERHARFER. SHBTRHE-—REENBELEX N
BHREHFEANER AT RN XEE T,

LtE4h, LEAD24RiBEIRAE 2 1A T SEIUMYTI (BB EIE
5MENMRY (REAL) WIFETIE, BRIBETEEX
BR. AHBHNEENET TRENNTFESSFHE
MMM ARAE, BRER, HEMBFHH5@,
MRERRERBHZANSENNR, BLEMNE I
%o

BME2Z, LEAD2FFIIEE T RN RFRBEUNTE
BIERE, FHBE N ERKAERRERATARFRIENZEAH
FIETRINOAE., EMNEERBABNSHTEPE
BXRIEM—LHFE, I, HHENERRERES
{EFILLERM R,

NTREHHTRHRER:

o (PEHKEBESHS) (CES) HRTE-HHH. &
HRA "REXFENHENS N, HARHRIEXFN
RREENREXAM. RRSE2021FRE—HE
54%555-681, ZHTET20215F128 HikR,

o FETHETIEH (BUNBEHT) (BE) 2R, X
—HNEBR "ERCER TENMPENKRESR
B, BE7TREXTIRREENBLEX, &5 R
20225 E—hRES7EF 1M, BF2022F18 LR,

o FHISTIEE (IEREATI) (AEJO) HikR, %ET
AR BN ESEREPERANS NMAENL
RUAMRL", AHHBIEMREFNRHEN
B, ZIFTIETF20226F LR FHIR,

o FIRTIGH (BMBEEEBSMSNHR) (REAL)
SR, X—HNERAR "THERNBEXLESR
THSEHBNMEL", FNEFALE, BERERTT

RieX, FTAMNEXEEEMRTHEERER. 2R
ITE2022F FH F bR,
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Dr. Lucas Zinner

Head of the Research Services and Career Development
Department, University of Vienna

For more than 20 years Lucas Zinner is dedicated to
research and research policy and is currently Head of the
Research Services and Career Development Department
of the University of Vienna. After conducting research in
Mathematics and working in the Austrian Science
Foundation, he returned to the University of Vienna in 2004
and helped establish the Research Services and
Technology Transfer Department. Since 2007 he has been
in charge of setting up the university-wide Centre for
Doctoral Studies. Lucas is involved in many international
projects related to the Research - Education - Innovation
triangle such as the EUCHINADOC project. He is actively
participating in international conferences and was invited
as a speaker, e.g. at the University Business Forum 2013,
the 2013 Meeting of the Council of Deans and Directors of
Graduate Research in Australia, at EUA-CDE and UKCGE in
2015 or PraxisUnico in 2016. Moreover, Lucas was
delegated by the Austrian Ministry to the ERA Working
Group on Innovative Doctoral Training of the European
Commission, and he has experience in acting as a
facilitator and trainer in workshops for PhD supervisors. As
coordinator of the EU funded LLP Project PRIDE dealing
with the professionalization of staff supporting doctoral
education at higher education institutions, Lucas prepared
the basis to establish the international PRIDE Network
Association for Professionals in Doctoral Education and is
currently acting as its president.

Lucas Zinnerf&+
HHMREZRA SR ARLEEE

208 53R, Lucas ZinnerBUI FRIFAFIMRINGE, BrRIREHLMRE
MARRSFENL & REBIAEZEAN. ENEHEARHAERMARZE
BEERTERE, thTF2004FEEIEHRMNAE, BRI THRRS
MEAREILE, B2007FE, thAaRBEIERNELARITFH D,

Lucas85 TS SMR-BE-RIFEXMNERIE, PRRIETIR
B. fRRSNERSIN, FHEEEFEDEIHE, FINTE2013FX
ZEARIE, 2013FBAMNTAREARREKNEFEESSIN

20155 AYEUA-CDEFIUKCGES% 2016 PraxisUnico, Lt49h, Lucas
ZRMFBFERS N TREZASKMNARX SIFETIEIITIIE
4, MEBEELESHMTSMBAATNZINTAEEEENE
1%, {E}BREEZENAILLPI B PRIDEMMIASR, LucashiEIERE LT
BE LT APRIDEMEMASETE 7T EM, BriftiBEZibaERE.

In your opinion, what is digital transformation?

Digital transformation mainly concerns the use of new
technologies to improve traditionally manual or analogue
processes and much more. We are all experiencing how the
digital transformation has changed large parts of society. Digital
media and communications have transformed our institutions,
working environments, service and production processes and
everyday life to such an extent that the terms "analogue” and
‘digital” have often become inadequate as descriptive
categories. Instead, they are almost inseparably interwoven in
many areas of life and activities. This also applies to most core
tasks and processes at universities as those institutions that
generate knowledge and disseminate knowledge. | don't see
digital transformation as a threat but primarily an opportunity
that we as universities should take critically, reflectively with
reference to our value system.

TEER, TARBFHEE?

RFH AT EREERTRARNEECANFISRINRE, U
EEZHAR, BNBEZHRFHERRNFANSHIN KD
iEfF, BFRAEMBECERKTTRIOPNM, TEMRRE, RS
EFEREARBEEE, UETF "R "HF "ZHMIEEEE
REMERERSE, Bk, ENETFSEENENTEH/LFRER
A B AE RN, XUERTAENAS BROESTR
12, ERXENMA=EIRAEEMIR, BN BFHRER—
MER, MEEZR—MHS, FAKXKE, BMNEZSBENONE
K%, HEFMEHINR R,

"l don’t see digital
transformation as a threat but
primarily an opportunity that we
as universities should take
critically, reflectively with
reference to our value system."
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What is the impact of digital transformation on universities?

Digital transformation at universities enabled us to
function relatively well as universities during the COVID-
19 pandemic and, in particular, to maintain teaching.
However, digital transformation is not just about being
able to respond to the recent and perhaps future crises. In
research, the use of digital technologies is already part of
everyday life. For example, the use of digital technologies
ranges already from digital archives to explorative
research using big data. Digital communication and data
handling have led to improvements in administrative
processes. Digital media and communications are putting
the exchange of knowledge with society on a new footing.

Generally speaking, digital transformation can help
universities to become more efficient, innovative and
creative. It leads, for example, to new forms of
collaboration and communication, and also to new
formats for the co-production of knowledge. This is
because the Internet enables new active forms of shared
knowledge creation. Platforms such as Wikipedia and
Twitter, offerings such as Google Drive, and academic
networks such as ResearchGate show how digital media
have changed the generation of new knowledge, its
consolidation and dissemination.

As you can see from these examples, digital
transformation is not something that a university can
avoid. Rather, the university should shape the
transformation.

In addition, the wuniversity is not isolated from its
environment. Outside our own institution, we are seeing
the  continued development of powerful new
communications technologies, the exploration of Big Data
and its opportunities and risks, including its ethically
questionable uses, the role of for-profit digital giants, and
the new relationship of citizens to information and
knowledge. The rapid pace at which technology is
impacting practices and organizations is also creating
uncertainty and needs to be considered and taken
seriously, especially by leaders.
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Can you offer some concrete examples of how digital
transformation affects different areas of the
university?

In research, the availability of big data has led to a
growing interest in methods for data mining, processing
and analyzing, recognizing patterns, and visualizing
information. The size of the data volumes, the speed
with which data can be generated and processed, their
diversity in type and format, and analyzing, recognizing
patterns, and visualizing information. The size of the data
volumes, the speed with which data can be generated
and processed, their diversity in type and format, and the
quality and added value of the data provide researchers
with entirely new opportunities and challenges. This
requires new competencies as well as technical
infrastructures. Topics in this context include data
management, FAIRData, Open Data, Data Science etc.

In connection with the teaching area, there are tools
such as a centralised student lifecycle management
system, which are based on new technologies and
enhance the user interface and allow students to
individualize their learning paths. Learning analytics and
predictive analytics are also being used to better
understand and continuously improve the teaching and
learning experience. Interactive project spaces will be
needed to foster collaboration between students
supplemented with digital media.

TS RM—LRARE T, RIRRFHERIMAE
HIRE)&ite 2
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FHURFERE, REXAFEZERERF,
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How can universities embrace

transformation in practice?

digital

In administration, it is a matter of offering user-
friendly processes and self-service tools, digitizing
analogue processes, increasing the level of
automation, having data available that can be used
anytime and anywhere and offering cross-
departmental and cross-process applications.

When students carry factual knowledge in their
pockets with them on their smartphones, the
importance of traditional knowledge transfer
diminishes and new understandings of roles enter
teaching. More than ever before, teachers are taking
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on the role of facilitator of individualized learning
processes rather than that of imparter of knowledge.
Students, on the other hand, assume greater personal
responsibility for their learning process.

In addition, the traditional tasks of a teacher are now
divided among several people with  different
competencies and functions who jointly design the
teaching. So-called instructional designers support the
pedagogical and didactical design of teaching with their
background in media didactics, programmers provide the
technical infrastructure, teaching assistants can
supervise groups of students, and through guided peer
reviews students themselves can take over part of the
performance review of their fellow students. Embracing
the opportunities of digitization while minimizing the
risks is a central governance and leadership task overall.
The changes are radical and need professional change
management.

REFWMEESEPRRF R ?

ATREEAE, ZR—MRFRHBPRFEREMBEMAERS T
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What is the role of leadership in the process of digital
transformation? And what are the potential challenges they
have to face?

The changes in structures, procedures and rules for core
processes require the creation of commitment and
acceptance for new, changed values and everyday practices
on the part of teachers and students, researchers and support
staff, in fact, all stakeholders. If leadership is understood on
the one hand as a relationship process and on the other hand
as a targeted exertion of influence that serves to achieve
specific (organizational) goals, then the role of and mandate
for action on the part of leaders in the context of digital
transformation becomes completely clear.

What is challenging for leaders is that the field of digital
transformation is a new field for universities and it is not
possible to draw on experience. | believe that most of those
responsible for university governance have the appropriate
soft skills to drive digitization forward. Still, there are new
challenges that can't be easily overcome: When you're
planning a new building project or a new degree program, you
know who to ask, who to bring along, how to moderate the
process. But when you want to advance digitization, you often
underestimate it. The challenge is that while digitization also
has to do with technologies and infrastructure issues, it
actually and above all represents a change in organizational
culture. And shaping that is the main task.

Leadership in the age of digitization requires courage, a
passion for innovation, and a willingness to try out new
things. You need change management skills and it takes
a lot of communication. You have to be able to bring
people together. You also have to be able to moderate
processes. But above all, you have to take into account
that the existing governance structures of a university
are ones that come out of a centuries-old tradition, and
that, for example, the educational products we develop
under the heading of digitization are sometimes radically
different and have upset colleagues.

So it's no surprise when, for example, universities like the
Open University UK set up their own company
"FutureLearn" to market their online learning offerings,
such as MOOCs. Traditional parent institutions often
cannot afford this radical innovation process because
they do not have the governance structures to do so.

As a leader, you have to ask yourself from the very
beginning: what products do we want to have in the
future? Which target groups do we want to serve in the
future? What decision-making structures do we want to
establish for this? Communication and participation are
very important here if you want to take such a traditional
organization along with you in change management.
Even if it sounds basal, How can we actually manage to
get digitization on the agenda in a structured and regular
way in decision-making bodies - and not just leave the
conversation, planning and thinking about digital
transformation to chance? And that brings us to what |
consider to be the most important issue in the digital
transformation of universities today: How do we create a
governance structure for digital transformation?

NEBERFHNERUIREPNFERAR M4 2 I IE N8
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"Leadership in the age of
digitization requires courage,
a passion for innovation, and
a willingness to try out new
things."
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Which leadership style seems more suitable for dealing with
digital transformation in your opinion?

Supporting  digital  transformation goes  best  with
transformational leadership styles. This enables and supports
all our stakeholders, students, researcher, teacher and
professionals, in shaping the digital transformation within their
environments.

Following Bernard Bass and Bruce Avolio [1], we can assign the
behaviours of a transformational leader to four categories (so-
called "four I's").

The first one is idealized influence, which is about becoming a
role model of digitalization. The leader not only has integrity
and credibility but he/she also lives digitization, is open to new
innovations and thus becomes a role model for employees to
follow. The second one is inspirational motivation, which is
about increasing the intrinsic motivation of their employees,
highlighting the opportunities without being uncritical of
concerns and risks, and conveying the meaning and
significance of digital transformation, making it clear what is
worth investing time and energy in. The third point is
intellectual stimulation which is about stimulating the creative
and innovative abilities of his/her employees, in particular by
consciously supporting grass-roots initiatives and encouraging
colleagues to challenge the status quo.

And finally, we have individualized consideration, which is
about responding to the individual needs of employees and
different disciplinary cultures, accepting plurality and
strengthening learning from one another.

[11 Bass, B. M., & Avolio, B. J. (1990). Developing
transformational leadership: 1992 and beyond. Journal of
European industrial training
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Do you have other comments on digital transformation
at universities?

We know that university processes can take a very long
time, such as setting up a new degree program.
However, we can't afford that with digitalization issues.
The topic is too 'fast" for that. In fact, all leaders must
become "digital leaders" within the scope of their areas
of responsibility and help initiate the cultural change
necessary for the digital transformation in their
respective positions. This includes study program
directors as well as deans and heads of departments.

And the digital transformation at universities will
continue to change teaching and learning as well as the
experiences of students and teachers in the coming
years, necessitating new teaching offerings that in any
case also reflect ethical dealings, opening up new fields
of research and practices, putting the exchange of
knowledge with society on a new footing, and of course
further modernizing administration, also because we will
know more about ourselves and our core processes.
Thus, digital transformation truly affects all areas of the
university.
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/Abstract:

German higher education institutions have been
restructuring university governance, especially
those selected as Universities of Excellence since
the implementation of the Excellence Initiative
and the Excellence Strategy. This paper reviews
the governance transformation of German
Universities of Excellence to provoke discussions
on transforming governance to optimize
organizational effectiveness for good governance
and sustainable development.
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BOOSTING ACADEMIC LEADERSHIP DEVELOPMENT
LEAD2 MOOCS AND YOUNG ACADEMIC LEADERSHIP BLENDED TRAINING
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LEAD2 MOOCs boosting academic leadership development

The LEAD2 Project has developed three series of MOOCs on Academic
Leadership Development.

Since the start of the LEAD2 MOOCs, six editions of the MOOC on
university governance and academic leadership have been launched
from 2019 to 2022. Since September 2020, three editions of the MOOC on
Leadership Development for Young Academic Leaders have been
implemented. Since October 2021, the first edition of the MOOC on
Middle-level Academic Leaders has been implemented. Each edition of
the MOOCs runs for 5-6 months; then it is updated for the subsequent
editions. From Oct. 2021 to Jan. 2022, a total of 437 participants
participated in the LEAD2 MOOCs.
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MOOC 3:
ACADEMIC
LEADERSHIP

Perspectives:

DEVELOPMENT

Perspectives:
Governance features of
higher education institutions

DEVELOPMENT

Perspectives:
Advanced knowledge on the
roles and attributes of
academic leaders

DEVELOPMENT

University Governance
Structures

Experlence:
Comprehensive Academic
Leadership skills development
Networking:

Hands-on experience shared

Experience: Experience:

Leadership theories and Testimonials from world-class
practices In higher education academic leaders
Networking: Networking:
Membership of the Lead2 Membership of the Lead2
Community Community

Why take this course? Main Lecturers:

©00e00
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FREE
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Are you interested in LEADE MOOC 1 and
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LEADI MOOE 37 Click the button below:
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LEAD2 MOOC Participants: who are following the LEAD2 academic
leadership development?

Based on the respondents who participated in the LEAD2 welcome
survey, it indicates that about 58% of the participants are male. Most of
the participants are less than 40 years old (68.4%), followed by 23.7%
being between 40 and 50 years old, and the remaining 7,9% more than
50 years old. Regarding educational level, more than half of the
participants (55.3%) have a PhD, JD. or MD. (or equivalent), 36,8%
master's degree (or equivalent) and the remaining 7.9% bachelor's
degree.

LEAD2 Academic Leadership Development: how do the MOOC
participants perceive academic leadership development through MOOCs?
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Overall satisfaction of the MOOCs on Academic Leadership Development

Based on the LEAD2 survey, the MOOC participants reported
their satisfaction with the overall MOOC experience and goal
achievement in the MOOC courses. In this regard, 87,3% of
participants agree or strongly agree that they have achieved
their goals after finishing the MOOC courses. Furthermore, 89%
of participants agree or strongly agree that they are satisfied
with the overall experience with MOOCs used to learn university
governance and academic leadership.
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Figure 1. Satisfaction with the overall MOOC experience and goal
achievement in the MOOC courses

Perception of knowledge and competencies developed

Figure 2. shows the perception of knowledge developed through
the MOOC courses. Regarding knowledge gains, 100% of the
participants agree or strongly agree that they gained more
understanding of the challenges academic leaders are facing.
Similarly, 95% of the participants agree or strongly agree that they
had a better understanding of old and new challenges for higher
education in different contexts.

Perceived Knowledge
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Figure 2. Perception of knowledge developed

As for perceived competencies, about 84,6% of the participants
agree or strongly agree that after the course they gained skills
and competencies in academic leadership, and 89% of them agree
or strongly agree that they developed more skills and expertise in
leadership and management in internationalization. Similarly,
about 89% of participants agree or strongly agree that after the
course they enhanced relationship management skills to better
cope with the challenges of internationalization.

How do the participants experience the LEAD2 MOOCs?

Participants provided general feedback on the MOOC courses.
Most of the responses indicated their positive experiences in the
MOOCs, their acknowledgements and thanks for having these
training opportunities, and the usefulness of the course content.
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Figure 3. Perceptions of competencies developed 3. WIEFEENHEIE
This MOOC bas allowed me to quic/('[) understand the role of a  young academic leader This MOOC was one of my best experiences in distance learning. It covered topics that 1 was eager
at the beginning of my career and bas kelped me to integrate into the fﬂcult) to learn. 1 reﬂ[l) learned a lot bere. The live webinar was great to get to know People, I bope to have
environment as r]uic/(.ly as Possible. 1t has made me Ioo/t fomdrd to the future. I l;ope to some rml—lt'fe opportunities to participate in events orgam’{ed ky LEAD2 in the future. 1 will tzz/Q:
continue to participate in this program in the future and continue to bave the part in future LEAD2 courses. szgmtu[atiam to the organization and t;mu/‘s for the opportunity
opportunity to interact with great experts in our related fie[ds. The [)mctical experiences to ta/(g part in this MOOC. (5 9, mﬂ[e)

we bave learned from the training experts are always very rewarding. (26, male)

XAMOOCILHRET BT —MEFEARNSEERLEEVBNAE, 7 XAMOOCERBRAEIEFSIPRIFNENHZ—. ERETHBEFINEM. HEX
BEHRRADBIFIMER, EEENKRRARRTHE, REESHER BEMZFITRSFA, WENEWTSREE, ERIARTRSZRET. HEBE
HESINEXAHE, BEENRERMBEXMINABERR. HINN RER-LEAXMNS, S5LEAD2ARRES. HIFSIMLEAD2RRRIRIE, MBR
BIERBEFLINIHRERERIFEENEN., (26, 5H) ZER, FHBEHIRMTSMXRMO0CHNS, (59, 5)

First, I am grateful to the organizers of this MOOC. 1 appreciate the efforts of the LEAD2 MOOCs to disseminate the knmledge from many international academic leaders, which is my most
leaming gain. 1 was able to see the different perspectives of other academic leaders and ’ve learned how other HEIs value the importance of [eaming.

The topics in the course kelped me see proven best practices. From topics such as researck, t‘nternﬂli:(atizm, and ft‘ndt’ng [m[zmce, most contents bave been very interesting and lyelpful .

It is encoumging to knm t}mt t}}ere are programs nnd courses Iike t/;ese tlmt are concerned wit}; ]:vm amdemic [mders can better fnce future c]ml[enges. (44., ]’emale)

B, HEBEIXAIMOOCHARE, HEGLEAD2 MOOCSHEERSEMRFARMSENIIRMMEISEN, XRAFANZEIWIR, HEBEINHBERANSENT
BEMR, FthTRIEMSRIMAENLESINEEMEH,

IREFEREFEBHBE T HANRESEK, AHR, AL, FHTEHSEEIRE, KBOATEHEEEER, WREEH.

MEEXFNMBMIRE, XEFAASENMFABFHEIRRORE, FEHEAL. 44, T)

LEAD2 Young Academic Leadership Blended Training LEAD2 EFZARMEESIE
Autumn 2021 Class KR

In addition to the LEAD2 MOOCs, the Blended training program on  FBRLEAD2 MOOCs4%h, LEAD2BEEFEZARME %
Young Academic Leadership Development took place from 4 October RREEIZIITNE F2021F1084HE20215F12
2021 to 17 December 2021 (YAL Autumn 2021 Class). There were 131 B17HZ{T (YAL 20218 =¥ ) , HF1318
registered training participants. This training program was jointly EAHEINIZER, iz’l\iE‘iJlllﬁEEEﬂZ/l\LEADZ

organized by the 12 LEAD2 project partners. This blended training B &EKELERALEN, XANESRLEEIN
program includes online lecture sessions, MOOC learning, F2F exchange B BLIETE L il EEIR 7R, MOOC—?—ﬂ DA Rz T 3
and peer learning sessions. RIRMEITES,

How do the training participants perceive the effectiveness of the 1%/ 5&NAEFYALESIZIINENRME ?
YAL Blended Training?

The YAL blended training has rich content, multiplied by YALRARBIRBSEE, BN LSIANE
dynamic interaction sessions and peer coaching. Regarding the HWRTHEFHE, *FS E%Wﬁ%fi.
satisfaction of the participants, the following components are BENTI/LANES : BEMKE, BIHEER
covered: overall experience, achieved goals obtained after the 3RS E FRUA R IZI4 &R RRED,

training course, and the perceived value of the training.
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Concerning the overall experience, the feedback from the XTFEBAKFKE, FRAMRIEBEER, KSIHF
participants revealed that most of the participants were RMWIBIIRERINHFS (E4). EEAKM
satisfied with the training course (Figure 4). To be more specific, %, 82%MZFiIFENBEKKILRTR "EEH
82% of the respondents reported “very satisfied” or “extremely B "5 "#hEHE", MI4BMWSEERR

satisfied” with the overall experience, while 14 % of the "H#HE",
participants reported "satisfied".

Overall experience (N=50) SRR (N=50)
Satisfled 14% HE 14%
Slightly satisfied 2% Lt 2%
Mot sati sfied % FmE 2%
0% 105 200 3% A% 0% 60% 0% 10% 20% 30% ame S0 608
Figure 4. Overall satisfaction with the Blended Training course B4 WHREFIRENRINHEE

NREERBH AR, ASHF
5 5,15 1l A2 5 B 2 ST T 18
LB E%‘J"‘E’Jlﬁl%% YR

“JE mE" (ﬁa‘jz']ja40%7‘rl]

=

Regarding the personal goals obtained after the training course, X FiEi
most of the participants reported that they have achieved their RERE
goals after finishing the training course. As shown in Figure 5, H

the most frequent responses are “very satisfied” and “"extremely  #?
satisfied" (40% and 34%, respectively). 20% of the participants 34
reported, "satisfied".

_e’ﬁ
"
éuﬁ_\f

| achieved my goals after finishing the course (N=50) FEREXTMRER, BXATRHBE (N=50)

Satisfiad 20% -3 4 20%
Slig htly satisfied 2% B %
Mot sati sfied 4% T 1%
0% 5% 10% 15% 20% 25% 30% 35% 40K 45% 0% 5%  10% 15K 20%  25%  30%  35%  40% 45K
Figure 5. Achieved goals after finishing the Blended Training course El5. TRUEENZIIIRIZELUMM B R

Regarding the perceived value of the LEAD2 YAL blended *FLEAD2 YAL:RARZIUBIBIAMNIE, 4
training, the large majority of the participants reported that they XZHSEHEHMERRMINIcEDEMAKE
would recommend the LEAD2 Blended training to others. The LEADZ/u;.:.'YEinlJlI RIHER, 42%085
feedback indicated that 42% of the participants "strongly agree” & “T2E&E" 1R EFLEAD2RE XIS
that they would recommend the LEAD2 blended training. 36% of illl, 6%E’J REZE “FERFR" . 20%89
the participants responded "very agree'. 20% of the participants B5&%XR “ﬂ,m T AR R/ EHEE
reported “agree” to recommend the training course to their iZiZiliRFE,

friends/ colleagues.

A

I would recommend this course to friends/colleagues (N=50) R/ EERFEZ-MRE (N=50)
sy [ - >+ N
Very agres 36% FEREE 36%
Agree 20% FE 20%
slightly agree 0% BHMER 0%
Disagree % FEE 2%
0% S9% 108 15% 20% 25% 30% 35% 40% 45% 0% 3% e 15% 200  25% 30%  35% 40K 45K
Figure 6. Recommend the course to friends/colleagues El6. mAR/EEHEFZIRE

r____________________________________________________________________________________________________|]
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In general, the average mean scores of the satisfaction levels of ,h\E’J%lﬁ RIMETYALSEEWHEEN

the YAL participants are reported in Table 1.

F19%

Table 1. Mean and standard deviations for satisfaction with the blended training course

R1OGEESRFINIREAEENTIIEIRES

Specific Items B{KIIE M 5 SD #tREE
Overall experience 408 85
BERER

Achieved goals obtained after the training course

STHL 7RI B KIS BT 400 87
Recommend the course to friends/ colleagues 5

IR/ R iR 41 88

How do the participants experience the Young Academic *

Leadership Blended Training?

The training participants have responded very enthusiastically BilZBWNEEFEE
about the young academic leadership program. It has been very  E#HZl, ZiZil
valuable in terms of theoretical knowledge about academic ZliRAKRLELZRE
leadership as well as the learning of practical experiences. The 150 HAg
three most important areas of learning gains are: the connections =2: B 5IENEKER, AENS
between theories and practices, the excellent diverse training 1J||J'B:T:Y, URITZERTE H

BTN EELAMS R RIB0HE
S g fel ?

AMS NI MR R

BEZAASHNEE

MEIFESEEEN

SR E R €

; AL 1

A,

format, and the increased knowledge on academic leadership.

It was a great bonour to participate in the Young Academic Leaders]aip Training Program.
This program turned out to be very impactful in many ways, a[lawing we to undersmndfor the
ft'rst time the di//erences between the academic research models in China and Europe, and also
to meet many academic partners, which will be an exceptionalbl valuable asset in my future

academic patb, (26, female)

HEBREEBSNEFZANSEFINIME, XIMNERERRERSHEHRE
g, ERE— /ATﬁ%UqﬁlﬂEMﬂE’]%*ﬂ TRAARE, HINRTRSZER
ki, BRNBESEHEREBRRIAR-EFEETRNME. (26, X)

It was a great honour for e to attend this training, where 1 learnt not onb the theoretical
k_nmledge of university governance and academic leaderslaip but also gained a lot of
experience and SIQ'HS in ctmducting academic research and aPP!ying ]’ar projects. T]mnk:t to
the LEAD: project team far Pro’vidiug us with a valuable online lerzming Platfarm and
ofﬂt’m net‘war/q‘ng opportunities. (31, female)

BB RFEBGSMIRF), EXEHINFR TREZEENERAASHE
WHIR, BRI T RSHITEARRAFNRIEREMERANRI0. BGILEAD2INE
BRBANRHUTERNELFEITFEMATRANS. 31, %)

1 have deepened wmy undersmnding of [eadersbip theories and st)les and academic leaderskip qualin'es and competencies at the theoretical and met})adolagical levels. By stuabing the strengtbs and
limitations ofmnm) different theories and st][es, 1 bavegﬂinedﬂ fu[ler and more compre/:'ensivegmsp vf leaders/:'ip. Anotber reward afattending this LEAD: training course is the extension and

broadening ofmy /\noﬁvledge system and the de‘ve[apment ofﬂgrawt]: mindset. (31, female)

BAERCNAEERENR T HAZSEBLHRNEUARZANSZRMENER, BIRARTFSARELTRBHABIERYE, BNASHETERS. ELHEMIE

&, SIXRLEAD2IFIIRIZI S —MRIRR, FEVFHRARGE T EMFNAE,

In general, participants provided positive feedback to both the ZWRiE, &85&%

MRBEBESITRR. 3175, &)

MOOCs%DYALiE@iﬁiﬁ

*f
MOOCs and the YAL blended training program. The LEAD2 NMEHLT 7 SRR RIE, LEAD2
=) 'E‘lJ &R

MOOCs and blended training have achieved the goals of MOOCs%l],:E'

boosting the academic leadership development of academic MMEHBNERMEN
staff members and leaders. The MOOC participants and the m%ﬂ/mm_tinﬂll =
blended training participants all highlighted their improved A& /1HINIRFIIERR
knowledge and understanding of academic leadership. They HLEAD2RIRFIHEEI
also highly appreciated the opportunities provided for exchange ®KRHZEAR
and collaboration among academic members and leaders from &, FiE
various counties and HEls. All participants highly commented %z &
that the blended training program is unique in the way that it MEN%K
covers interesting topics on university governance and BAEE
academic leadership development. It is extremely valuable that FRFEV =,
the training program has provided rich content and exchanges ¥, Ilt%h, MOOCIRF2#0;
from the experts and participants from such as diverse BHFHEEZZERVMNS
backgrounds. In addition, both the MOOC courses and the i, LEAD2 MOOCs¥1&
blended training programs have contributed to broadening the 1ZillIENE25&HMM AN

STHL T (RS A AR

\{"
}_

£RIE IR, MOOCE
SUERAE IR T {13 FE A

HigS, tiIrsER

‘ NARBETREZRNES
BRMNSEREOZASSIEN
FRBSEINESIFIITEH
ETERSTRTAZFEENER
ROBMNENIEDH. BIHE HR
SENETRMZRARUTFENAR
&, X—RiLEHE R IR
! BERIFIIME 23
FAME, SHRK
FERASNES
RMZRRE N

academic networks across academic institutions. Overall, the #EWERE=ETEKXIM,
LEAD2 MOOCs and the YAL blended training program have
significant impacts on participants’ personal growth and

professional development on academic leadership.

VOLUME 1 ISSUE 8 MAY 2022

17



JOURNAL
=7

JERE- Lead

Forum | it 1z

The LEAD2 project aims to build up a platform where academic professionals and
relevant practitioners from all over the world can exchange freely their abundant
experience and best practices in the context of university governance and academic
leadership. Within this project, blended training and mutual learning have been
carried out comprehensively through the realization of Online Knowledge Base,
MOOQCs, workshops, reports, publications and other activities. As part of the LEAD2
project deliverables, a series of LEAD2 MOOC courses have been designed and
offered to worldwide learners, regardless of their country, institution or academic
position. With the objective of enhancing the knowledge, skills, competencies and
networking opportunities of academic professionals, the LEAD2 MOOC series are
available in both English and Chinese on various platforms such as Canvas, NetEase
and Bilibili. Over years of accumulation, the LEAD2 MOOC series has attracted more
than 7,000 learners from across the globe and have cultivated a highly interactive,
diversified and engaging community with academic knowledge and practical
experience focusing on university governance and academic leadership.

Heraclitus once said, “The only constant in life is change”. This is particularly true in
this modern world, where disruptive technologies as well as the overwhelming
pandemic have changed peoples' mindset and lifestyle. If change is unavoidable, at
least we should ensure that we have the right toolkit at hand to better prepare
ourselves for them or even embrace them. Universities, as the frontliner of all social
changes, assume thus an important role in this trend. Academic leadership, the basis
of this huge dynamic fabric, also comes into the center of the question. It is
therefore relevant and timely to query how we can achieve an effective academic
leadership in this ever-evolving modern world. In order to benefit from the
diversified and up-to-time experience of relevant professionals, we posed this
important question in the LEAD2 MOOC discussion forum. Here below are some
interesting perspectives popping up during the discussions.

EFFECTIVE ACADEMIC LEADERSHIP IN THE MODERN WORLD
‘PAHRPERNZERANES” iR

LEAD2IIE EEEM — NS, iIBRBER SN
ARAGFNHE R Ml A SIEBEES B B3Rt 1E K
FRENERANENHFENEELRMREME,
EXAMBER, BIARELMNIRE, RiR. #iT
&, IRE. HERYIEME, SEMKUTES
MIZYIFNBEZ S, fEFLEAD2IRE AL EHI—ER5,
—RIILEAD2RIRIRIEW A L IZTHHR, FHiIBHLEAXR
Bit RN FESIE, TRMIIFAEMNER. MM
HFEARMAGL, B TREFZAAZMENR, FEE. 8
NFZFENE, LEAD2 RiFRTIRFETECanvas, M
SHBilibiliERE T & LER R M T PR A MR A i
ARES], KIASENRE, LEAD2 RiFRIELR
5| TRESLKS70003 B8F ) E, HIERFT
—ABEEH. STHMEEZEAMAMLKER
HI%tEE, EAXFRZRENZERAMSE

MR E LT, "EEPE-ATHETH,
XEEESSHRBEARER, MEEHNRAN
KEAEAMNEREAEZNRE T AMIBLSM
£EARN, MREHRATBRH, ELORAMZ
BARBVNEEHBNTEETF, NEFESZDEE
i1, BEERBEAN]. REFAMBHITENEE
i, X —BAPREEEZNAEE, FHEXAN
EXMMSEMNER, ZRMS MR T B
RS, ELE, FATMEAEXANRER R H
RPN ERNEAAS N, X—EBEEER XK
B, ATMABEXTIARSTHOMRIIEZE PR
&2, FAFELEAD2RIRTIEF A LRE TRXANEEM
Ei;uT%ﬁm¢i$ﬁ¢ﬁﬂmmw—Eﬁﬂ
I,

IN YOUR VIEW, WHAT KIND OF ACADEMIC LEADERSHIP DO MODERN UNIVERSITIES NEED?
TEEER, MRAEFEFTLAENZEARGTSN?

N—

Academic excellence is often associated with bacnming a world-class university in todzy's
g[obali{ed world. 1n research universities and the glolm[ environment, 1eader:ki[: effectiveness is
wmore close[) related to contextual leaderskip st)/[es. Asa result, contextual [eadersbiP models are
considered. Effective academic leaders are said to use Hersey and Blanchard's four StJ/lES. These
sgyle: should be used in terms aft}:e ﬂbilt't)l and motivation offo”mers to get the trzs/‘done,

EHSLRMAMELRD, ZANSWHEESHATRKHRFEX, ERREKR
FHERKIMEFR, NSNNERMESHEREASKBHXRAEhE, i, F5R
HASEARERMNAZE., BRNZERASESEMHerseyFBlanchard K I0FH4R
SR, XL IZIEREE STRUES MEEN BN 5 ERER,

Leaders})i[ based on continuous cbange is what modern universities need. In fact, it is performed
on small scale and on a slow pace allowing dailj actions inw[ving all actors of the university with
a special link_witb society.

ETHREZENNSNRURAKEMEEN. XL, ERENVIBMNBTENE
ATETH. ATKZENMBITAESSEETY, H5HSBRREKR,

In my opinion, an acadewmic leader will have to be knmledgeable and s/q‘lled in a multitude of
di]’ferent ft‘elds. Modern universities will need their leaders to be able to balance the difﬁrent
constraints and resPonsibilities 0/’ the jol). Academic leaders will continue to need to have saft
s/Q'”s, because leaders will alnm)/s need to deal with Peopl&, A leader should be able to communicate
clearb/ the wvision and mission af the institution to IJEIP motivate the fdmlt). A leader should be
able to bave critical tbin/Qng s/g[ls in order to see the reﬂ[prab[ems andfindvalid solutions.

EHER, —NEANSELFTEFSTEANTEHMEFENMIAFMKEE, WAKX
ZFRBHASAEBTEHETETNARREMNEE. ZANSERHRTERAERE
i, BRNSELRTESAIIRE, —MISENZEBEBMEANHNESR
fEes, UHEMAENMALAR, ASERZEBMFIEREEN, UETIE
BB A R BMMIRRRTT SR,

1 tkinktbat modern academic leadersbip in universities skou/dfocus on the third mission
(seruing the community). We all see the role af Oxford university during the Pandemic
with the vaccine. This is the real role of the universities, beside teac/aing and research.
Teacbing and research should even_ly ]761[7 socialites in the difﬂcu[t times. Tkerefore, the
private sector and governments should understand the Pt'vom[ role vf univversities and
Pro’vide unlimited support to universities.

iR, ARRZHNERASNMIZREE=MESD (RSHS) . FAE
BETHERZERIEHEAMGIEANER, IMBRZERENIMRZI
WEIEFH, BFNRAARAEERZERERAEMNESAL. FLL, FAAR
MABARIZIERRFRBIER, FORZRELRI,

Modern universities need participatory leaderslyip that engages most members in decision-
ma/g'ng and coac};ing, tmnsformﬂtional Imders};i[r in order to [mslz members to long—term
commitment, bring People to give meaning to their action and to see byond their own
interest to consider that af others and the conmmuni ty.

ARRXEFESERANG, LASUHARSERRIES. FETEXAM
S, ESMRMKERE, EAMNBFETHINEX, FBEEESHR
=, BRMAFMENTIE

Universities need academic leaders}:ip that is on spot in salving raising issues of
governance without fir:t waiting for the escalation of cbﬂ[lenges and then acting. Again,
modern universities need situational leadersbip s/&il[s which bandle contextual cbal[enges
at given times.

AEERRGEFENEEANEEZRAAS ], MAREFREMIFRBER

BfT50, B, MAKREFEEBERTER [BIBMEERAFREENE
SRS REE.
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WHAT IS EFFECTIVE ACADEMIC LEADERSHIP IN YOUR VIEW?
FEEER, TLRBRNERNST]?

N—

Managing People is more difficult than managing opemtt’ans, T;;ere]'ore, leuders};ip becomes more
effective than management, es[zect'a”)/ in knm[edge—based argnni(ﬂtiom suc}: as a university,
where different stakekolders are engaged in very comf[ex system.

BEALLERWSER, Eit, MSNECHEEETEN, BIREARZZHFNM
RBERR, FANFSEXEDRSSHZNMFEERNRRETR,

Effective /eaders}:i[) develapment isa ’uisianfsbaring process. It is the creation of common values
centred on the set of common objectives, the sarisfaction of the needs of each one and in the absence
of conf[icts of interest. It is a worIQng atmospbere focused on empatb), sbaring and acceptance.

BANASNERR—IMERNENTE. EREREHBRN. HBEEMNANE
RARBREAROBEAT, IEHRNNEMN, XR—FEERED. HEMR
EHIFRE.

In my view, effective [eﬂdersbip develapment entails the added leaders})ip components that include
the identifimtion and management of Persomzl and group ab/namics toward imegml institutional
develafmem‘ It again involves the widening af experiences that are shared to adequateb bring
about institutional transformatr‘un‘

AEHER, BRHASNERIUBFASNHAET, SERFEENSAFEE
SUSKHNMBEER, ERERIADEEN, UFRHTIMIEEL,

Teamuwrkz respecting others’ Pot'nt of view, alifferences. Valorising the mpdct’ties of each
member of the team. Facusing on_ positive wark without wasting time on mismkes or
obstacles.

BAEE, BEMANMR, £R. EMARTEIRRENEN. TETFR
WREVTIE, AERENREREHIRMIER L.

Effecti"ue leadersbi[ deuelapment is the steps ta/@n b) a leader (or a candidate to be a
leader) to learn more about governance and leaders/:i[:. 1t includes [mrticipatt‘on in short
and wedium duration courses (like MBAs), acting as a member of academic councils and
other cal[egiate boards, assuming lower leﬂders]ﬂip functions, [oak{‘ng for more experienced
leaders for advice about current Problems in the universit , etc.
BRMASNEREENSE (FHAMSENREAN ) HFEIESHEEN
MSMRMRBMH LR, SEESMPEHIRE (WMBA) , BEZRER
SMEMFRERSMMR, RERBOASREE, MAZLUANEDEDES
PRSI KB, F5

Effective leaa’ersbi[z buila’ing
rmining/menraring/coac}:ing programs to improve k_naw[edge and ski[[s far staff can
empower [Jeaple workeffectiveb and barmoniousb‘

BRONSNRRSEE, MERZIIES/HASIE, URSR TR
e, ATMEAMTEMANFIE T,

devel. opment strategy togetber with

AS AN ACADEMIC LEADER OR POTENTIAL ACADEMIC LEADER, DO YOU HAVE ANY GOOD PRACTICES OR EXPERIENCES
FROM YOU AND/OR YOUR UNIVERSITY THAT YOU WOULD LIKE TO SHARE WITH YOUR PEERS?

FRERANSENEENFEANSE, FRESEMFI/FFNAZNRFMENER, STHNEITIE?

N

1 rbinktkat, in Universities, the best choice for decision-makers is to use democratic leadersbip. I
alwa)s used this type of leaderskip and 1 am very bap]gy with that. Groups alwajs bave better
ideas and this fact gives more credibili_ty and involvement during the implemenmtion Pkﬂse. 1
used this concept to decide what to do when the Pdndemic started and the engagement was great,
as well as the results.

HAREREZE, RRENFELERREAREINS. R—EERAXMERNAS
HAR, AWMERBIFERE. ARLREEFNEE, I—BELEIBMRATT
BEZHRIEENSS5E. YRBRIFRN, BAXMISRRERELN, 85E
BS, ARMRIT.

A gavd leader needs to be inclusive,_ you bave to involve everyone in the process o/’ [eﬂding. Each
individual bas unique m[mbilities and can eqmzlb/ contribute to the growt}z of an institution. A
leader should alw@ls mu/(e a deliberate effon in recogni{ing bis or ber [Jea[)le, especid]b/ in the
war/gbat t}:ey do and ma/(e sure you promote grawt;: in individuals.
—MINRSERTEREEN, FUNLEIAGBSEINSTEFR, SPAL
BIRKSAVEES], AR N — MMBIRKEL T, NSEMRLR TN K
WEIA, HFRIREMIFTEEO TR, FHREREDSANMK,

This interesting LEAD2 MOOC Forum discussion is still being
updated and enriched every day with inputs and observations from
participants around the world. If you would like to follow or
contribute to the discussion as well, don't hesitate to join us on
Canvas or NetEase with the following links:

XNMEBEXHILEAD2 RIRCEBREEERHMFE, ILREHER S
S5&EFMNOMKAIE, HREHERTRETRRTEREA

TR TTEK, RN U TR CANVASE M Z TIREF S AT
{1,  https.//www.lead2-project.eu/node/12.

il b

Chat room for senior leaders

AEBRISHXRE

Increasing work—integmted [earm'ng opportunities and getting students to real-world
situations is the best practice far them to deve[op their awareness more effict’entb.
EIMSTEENEINS, LFERESHRIMERE, WHIRER
BRIFHEE, EIEERMHEFECSHNEIR,

As an academic leader in the process of tmnsformation, gaod practices can be summed up
in relation to the ecosystem. An academic leader encourages the individuals on bis team to
achieve their amkitiom, de’uelops their initiatives, creates support so that bis team can
fo”ow the strategy, and ensures professionﬂl development for eucb. It is impormm to
create col[ﬂbomtiw activities witk even students and/or smkebu[ders andﬁ)r funders.
Aim for (]ualitj education wrapped in mentoring and,/or coacking‘

EARUERPHNZEANSE, RIFNIEFIIMKLSENSERIIRE, —
MEARNSE A FA RN ATIRABIBEOHNTE, ZRMIIME
W, ZFHbRIERAEESEE, BREMANRLER, SFEEM/HFEEX
EN/HAPNERUSFENRERE, ERST/HHSTRIUSHRENHK
BEftR.

If you feel like contributing to the discussion and exchanging
your ideas with peers, you can use the LEAD2 Padlet of our
Online Knowledge Base. Here is the link:

MRIEEVSS5THEHERITRRENIEE, BLABRNELMIRESD
HJLEAD2 PADLETSE & RIGHAR 2%, FIBEN:

https://padlet.com/lead2padlet/mainwall

Chat room for junior leaders
EFFAGSHRE
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GLOSSARY
AER L.
A

Academic Leadership | FEARMEN
name given to leadership in an academic setting or
organization as a special subdivision of overall
leadership. Academic leadership is a leadership that
includes such roles as creating vision and mission
based on science and research data for the
organization, setting up creative ideas, doing and
providing teamwork.

WEARMRHARFNAS NFHITE, FRBERS NN —
MIRN 2, FRAMENR-MEEETHEMNARKIER
BRACNISERIME, RHEEMRE, MITNRMEAINSE
EEERBERIMS I,

Kiral, E. & Basaran, R. (2019). Academic Leadership. In Vocational Identity and
Career Construction in Education (pp. 238-257). IGI Global
=4 |
FARFER

Academic Transformation |

Innovative academic models that are in close
alignment with the demand of changing economy
and society.

AMEFHETHFIREIFFERER,

Qian, Y. (2019). Technology-enabled innovation for academic transformation in

higher education. In Technology leadership for innovation in higher education
(pp. 132-164). IGI Global

B

Blended Learning | BRENFES]
Variable construct describes approaches to
teaching and learning that integrate, in a significant
and meaningful way, more than one technique for
delivering instruction. Widely associated with
combinations of face-to-face and e-learning
teaching methods, blended learning may also refer
to other mixtures (eg. individual and group
instruction; self-paced instruction and lecture
method).

HWRABZTENRREN, UA-—MEZEFEXNARES
TARLE-MBERA, BREFIMZMSEANEMNERFES)
WRZHEESE—RZ, wTUEEMRSZEIAR (6
m, PAFNARE; BEHERFNRRAE) .

(ERIC Thesaurus). Cano, E.. & lon, G. (2014). Curriculum development through a

competency-based approach in higher education. In Handbook of Research
on Transnational Higher Education (pp. 79-95). IGI Global

Bologna Process | g #HiE

The political process within Europe to create a
common higher education area. Aiming at
harmonization of degrees and increasing student
mobility through the so-called ECTS credit point
scheme covering a two-tier system of Bachelor's
(undergraduate) and Master's level (post-graduate)
degrees. At the core of EU higher education policy;
reflects a neo-liberal approach devoted to
competition, market forces, and enactment of a
globalized knowledge economy.

Bl ER IR L ESEHERMBIGHTE. SEBTECTSE
DI RIRD AR AFIGINPEMRINYE, ZHHRETFE
(FF) Mt (ARE) ZUNHRERR. ERRESF
BERERNZL, RRTENFES HHNEMNHESK
ARG AVHTE B E X AT,

Rundshagen V. (2014). Business Schools: Internationalization towards a New
European Perspective. In Handbook of Research on Trends in European
Higher Education Convergence (pp. 124-149). IGI Global

C

Change Management | TEER
The approaches, techniques, and procedures that
support or assist employees in an organization to
make change to reach the organization goals.
SESABNARPH R T TEEUTIMARBIRT A
RAFIER,

Shaikh, M., & Shen, L. (2020). Critical Success Factors in Enterprise Resource
Planning Implementation. In Business Management and Communication
Perspectives in Industry 4.0 (pp. 188-208). IGI Global

Words in blue appear in the literature
Words in red appear in the LEAD2 journal

D

Digital Governance | HriaE
Governance in electronic environment that
comprises functions, processes, practices, and
actions through digital means.

BFIMEPIAIE, BEBTHNFFERIMIINEE, R
SEEAN{TEN.

Kesti, M., Syvajarvi, A, & Stenvall, J. (2009). E-HRM in competence recognition

and management. In Encyclopedia of Human Resources Information Systems
Challenges in e-HRM (pp. 293-300). IGI Global

Digital Leadership | BFHISH
Digital leadership as a long-term perspective that
leverages available resources to improve and
implement  anticipating changes  within an
organizations' culture aims at a common digital
competence based on which future concepts can
be applied and developed.
BFHASNER—MKEBNNA, MARENERRIE
FFTHEALREAMTAIALEN, EERI—MBANKFNL
BEND, TELCERY ERTUARN IR RARNME,

Armold, M, (2021). Leading Digital Change and the Management of Hybridity in
Social Work Organizations. In Handbook of Research on Policies, Protocols, and
Practices for Social Work in the Digital World (pp. 55-73). 1GI Global.

Digital Transformation | el
Set of mainly technological, cultural, organizational,
social, creative and managerial changes associated
with digital technology applications, in all aspects of
human society.

EALHENEIIAE, SBRFRALAEXN-ELXEN
BAR, b, EBE. 3e. SIBEMBEENTN,

Magni, D., Orlando, B. & Del Giudice. M. (2021). Exploiting digital skills in higher
education: a case study analysis. In IT and the Development of Digital Skills and
Competences in Education (pp. 1-20). IGI Global

E

Educational Technologies | BERA

Digital/Technological tools designed and created to
be integrated in the teaching and learning process;
they aim to enhance learning, better engage
learners, and help instructors and students to
achieve the desired educational objectives in an
innovative/digital manner.

RIHFIRIRM ST/ RA TRATSEMBIBFMF S IER; §
ENSRES), BIFHIRSIFIE, HEBNBURFIZ LRI
FEFHH S NI E B 7.

Oikonomou, V. L. & Patsala, P. (2021). The Integration of Educational
Technologies in Foreign Language Education: Teacher Practices and Attitudes

in Greece. In IT and the Development of Digital Skills and Competences in
Education (pp. 253-275). IGI Global

F

Federal System | BXFR I
The principle of the system of government with
horizontal division of power into several layers that
include the national (federal) government, states (or
provinces), and local government.
FRNEEI D HSPBRROBAAGRN, SEER (8K
FB) B M (X&) T,

Lewkowicz, M. A, Gedamu, Y. Budryte, D, & Boykin, S. A. (2020). Open
Educational Resources and Student Engagement The Use of In-Class
Exercises to Enhance OERs In Introductory Political Science Classes. In Open
Educational Resources (OER) Pedagogy and Practices (pp. 187-209). IGI
Global

G

Global Community | AKX

A term that represents the fact that, via the Internet,
we can be connected to others across the globe
and feel we are part of a collective community.

HEEFURRE
T BFARKRELEAD2ET

EMARRSIF-NEL, NBTERMBNTUS2KRE
HEEMABRRE—E, FRERIREFRLX—ER5,

King. K. P. (2012). Social media as positive disruption in education, e-learning
and b-learning. In Handbook of research on business social networking
organizational, managerial. and technological dimensions (pp. 434-452). IGI
Global

E3zdigudid
The multidimensional changes in global economic,
social and natural systems resulting from greater
and more immediate human and corporate
interactivity and interconnectedness.
AFAXMELES, FEENEHNEERR, 2KE
. HEMBERARENSHTE,

Edwards, M. G. Webb, D. A, Chappell, S. Kirkham, N., & Gentile, M. C. (2015).
Voicing possibilities: A performative approach to the theory and practice of
ethics in a globalised world. In Handbook of research on business ethics and
corporate responsibilities (pp. 249-275). IGI Global

International cooperation |

Globalization Changes |

EFRE1E

A universal mode of interaction between two or
more countries based on sharing research results,
production, commerce, protection of investments,
and industrial know-how.

ARSI ERZEENERAAMR. £ FHil. RIPR
FF T AAMER TR —MEEER,

Pasko, O.. Staurskaya, N.. Gryaznov. A. & Zakharchenko. A. (2019). History of
international collaboration on the exploration and development of the Arctic. In

Handbook of Research on International Colla 1, Economic Development,
and Sustainability in the Arctic (pp. 1-23). IGI Global.
Internationalization | EFRt

it is how far universities are able to cooperate with
others to cover a broad range of knowledge
represented by number of partnerships in European
and global networks; number of projects in
European framework programs; percentage of
foreign teachers and researchers; percentage of
Master's and PhD courses taught in English;
percentage of students enrolled in international
mobility programs (incoming); percentage of
students enrolled in international mobility programs
(outgoing): percentage of joint Master's and PhD
programs with international institutions.
RIEXZFESREE LEBSHASIE, BARWA: B
MERMEPRKEXRRBE; BUNERTXIFRHIMELK
& SMERFRARARNES L ARERIROMLIIE
TIRENBE DL SNEMRTHNIENZETILE (A
1R); SMERRHNNBENZEEN (HE) ; SERN
MBS F DR EFIE TIRIZME S,

Rendas, A. (2019). Governance of Portuguese Universities Within European

Higher Education: Nova University Lisbon Experience. In University Governance
and Academic Leadership in the EU and China (pp. 196-209). IGI Global

L

Leadership | @MEeNn
is a process in which one person influences others
to achieve a common goal. The core of leadership is
to influence individual or group behaviors and direct
them to goals.

—MAEMANEINHE BT RE. ASNHRLR
I ASERETR, HEISMBERERT,
Kiral, E.. & Basaran, R. (2019). Academic Leadership. In Vocational Identity and
Career Construction in Education (pp. 238-257). IGI Global.
Leadership Development | MESHEE
it is defined as expanding the collective capacity of
organizational members to engage effectively in
leadership roles and processes.
FRALRABHS S NSHEINLIENEREEN.,

Day. D. V. (2000). Leadership development: A review in context. The leadership
quarterly, 11(4), 581-613.
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MOOC | iR
provides open access without charge to an online
course of study over the Web to a very large
number of people. MOOCs provide learning and
assessment materials, videos, readings and
interactive features for users like forums that help
build a community for the students and professors.
AAREAFRREHELF SIRE. RFVAPRHEZEIMN
AR MR, BEBTEFIEENINEE, LA RER
BREIHRIIEE,

Luebcke, M., Javet, F., & Scepanovié, S. (2016). MOOCs: A Three Dimensions
Analysis of Impact in Higher Education. In Handbook of Research on Learning
Outcomes and Opportunities in the Digital Age (pp. 703-720). IG Global

N

Networked Community | P& ALK

it is actually physical communities that are
supported by an online network. In networked
community, online interaction through
communication technologies is considered to be a
means of sustaining local community Life.

LR LRBAELMEZHNYBHEK, EREHXF, @
BERAHTELAENRIADREFHR EFN—MFER,

Park, S. B, & Hwang, H. S. (2009). Reconfiguration of Communities in

Cyberspace. In E-C y Concepts, Metr . Tools. and
Applications (pp. 1589-1597). IGI Global
Partnership | GES

Relationship characterized by common goals and
shared responsibilities; built on social interaction,
mutual trust, and relationships that promote agency
within a community.
UHEEFAHERENFENRR; BUEHREH. 8
BEEMERHEHRARENXRZ L.

Gunasagaran, S., Mari, T. S., Kuppusamy. S., Stirangam, S., & Mohamed, M. R
(2021). Partnership of Learning Construction Through Model Making: Case
Study or Designing?. In Transforming Curriculum Through Teacher-Learner
Partnerships (pp. 285-305). IGI Global

S

Student Mobility | FERMME
Any opportunity for students to work or study
abroad whilst undertaking their degree program;
can be both incoming and outgoing.

LEAD2
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o Leadership
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FEABEFAIRERNEE I TERFINEMNE; FTU
RAIEH, thealRHIEN,

Foster. M. (2020). Exploring Intercultural Awareness: International Student
Mobility in China and the UK through a Non-Essentialist Lens. In Accessibility
and Diversity in Education: Breakthroughs in Research and Practice (pp. 822-
842). IGI Global.

Sustainable Development | BEEE%-33=kn
Goals (SDGs) (SDGs)

A set of 17 goals (with accompanying targets and
indicators) set by the United Nations as a global
agenda for 2016 to 2030; they address current
global challenges and although each goal aims at a
particular issue they are interconnected and
applicable to any place on Earth; areas covered by
the SDGs include poverty, hunger, health,
education, gender equality, water and sanitation,
affordable and clean energy, jobs and economic
growth, innovation and infrastructure, inequalities,
sustainable cities and communities, responsible
production and consumption, climate action, life
below water and on land, peace and justice, and
partnerships for sustainability.
BREEREN—E17HER ( RIEMENBRFER) , /F
F2016F E2030FHILIKINGE; TR HRTRIRIKPAL,
RESNEMRSHN—MIENCEE, BEMNBEEXEK
19, EATFHIK EREMMTS; TS8R R BARRE NI
BIERARE. E. R BE. HAITE KNEERE
FIIBREERER. MUFIEFIEK, UMFEMIRE R
TE, AIFEETHRRK, ARENEFTER, S&T
o, KFHEEM ERETE, FITSEX, MRAFHERRK
X%,

Nagy. A. J. & Marinova, D. (2019). Leave No One Behind, Not Even the Animals:
Implications for the New Meat Alternatives. In Environmental, Health, and
Business Opportunities in the New Meat Alternatives Market (pp. 297-318). IGI
Global

T

Technology Changes | BATE
change triggered by the introduction, adoption and
widespread application of a new technology or the
upgrading of a technology already used by an
organisation

— IR AR5 3, REAFIZAA, H—MABZE
FRRANFA RS LNEE,

Sorrentino. M. & De Marco, M. (2009). Developing an Interdisciplinary
Approach to the Evaluation of E-Government Implementation. In Handbook of

Research on ICT-Enabled Transformational Government: A Global Perspective
(pp. 292-312). IGI global.
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Transformational Leaders | ZLERMSHE

leaders that work to enhance the motivation and
engagement, motivated by a shared vision.
LTEUNSE: EHEBESNEDNT, SHESRRENS
S5ENMSE,

Cornelis. J. P. H. (2019). ‘Research and Innovation" as an Integral Part of
Strategic University Governance: The Case of VUB-A Subtle Power

U

University Governance | REFRE
A mechanism for promoting the development
of universities by stakeholders' establishment of
the university system and the improvement of
the overall quality of students. The construction
of the university system in China should aim at
not only the enhancement of the students'
ideology, but also the cultivation of students'
inner thoughts centered on the spirit of
academic freedom.

BERBERBRIAEHE. REFEFERR, BH#X
FREFE, FENAEHEZRAINEUARSFENZ
BERPBIR, MERUFEAREEFESDROEFFEENR

Jiang, C.. Li. M., & Luo, Y. (2019). The Counselor System Under the Perspective
of Chinese University Governance. In University Governance and Academic
Leadership in the EU and China (pp. 52-67). IGI Global

\'

Virtual internationalization |  EIERRL

Virtual internationalization at the national, sector, and
institutional levels is defined as the process of
introducing an international, intercultural, or global
dimension into the delivery, purpose or functions of
higher education with the help of information and
communications technology (ICT).

EZx. #BIFHNMEEENEMERRMCIRE X ATEESEE
BA (ICT) BEENT, HEMRN. BXHSKRERN %
ERSHBSHENRM. BNRINEEPMNITE,

Bruhn, E. (2016). Towards a framework for virtual internationalization. In

European Distance and E-Learning Network (EDEN) Conference Proceedings
(No. 2, pp. 1-9). European Distance and E-Learning Network
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